Cindy Roy

CEP 822:  Final Teaching and Research Proposal


REVISION SUMMARY SHEET
One of the suggestions made on my Focus and Rationale was for me to consider any hunches I had on why the gender-mix had an impact on behavior.  In the last paragraph of the Focus and Rational section of my proposal I added the potential difference that a well-trained same-gender teacher could make on a student with behavior problems.  This addition may not specifically address the original suggestion since I feel that the suggestion may be directed to the peer group’s effect, but it provided me an opportunity to consider possible reasons why behavior is impacted.  I went in this direction because all of the research that I have performed has addressed the impact of the removal of the opposite sex, but there was not much information that detailed the effects of properly trained teachers in single-sex classrooms.
The change that I made in the Pedagogy section of the Literature Review resulted from the suggestion that I include various ways that single-gender education has been put into practice, specifically, is it on a school-wide level, classes, or small group.  The first paragraph of the Pedagogy section now details the history of same-sex education in America and the reintroduction of it since education moved towards co-education in the late 1900s.  Most of the research that I performed resulted in information very similar to what I included in this section of the paper.  Schools do not typically adopt an entire same-gender program, but usually begin on a grade level-basis that progresses through the grade levels.  
Also, this change in the Pedagogy section came as a result of looking for research that was not based on Dr. Leonard Sax, and you will see that the last section of this first paragraph in the Pedagogy section was based on the work of David Holthouse.  Yet, there was much mention of Dr. Sax throughout Holthouse’s article.  There was not one article that I found that specifically addressed the issues of behavior and single-gender education without making mention of Dr. Sax.  I am moved to believe the reason behind this is the fact that there has been very little same-gender research performed in the United States, which was always a present argument in all of the articles that resulted in my search.
Finally, in the Research Design - Procedures section of my proposal, I included that my implementation would include the addition of student interviews in my data collection (last paragraph of the section).  I described the types of questions that would provide useful data since there really is no research that provides specifics, only broad statements that, yes, same-gender classrooms have less discipline and behavior issues.  This is an area that I found extremely frustrating while performing my research, and I did mention this in my original Research Design; there was no quantitative or qualitative data that showed any measurement of success in any of the articles that resulted in my search.
To be quite honest, most of the suggestions that you provided were areas that I was always hoping to find in my research, but much of the research was very generalized and provided no concrete data.  Therefore, this is really why I believe that this research that I have outlined and proposed would be extremely useful if I could actually see this through.
FOCUS AND RATIONALE

Is there a positive effect by moving a student with behavior problems from his/her co-educational classroom into a same-gender classroom?

In the years from 2006 to 2009 I worked in two middle-schools in northern Virginia.  Both schools were part of Prince William County Schools and I spent the first two years at Woodbridge Middle School where the principal decided to implement a same-gender program.  There were four teachers and one administrator who were sent down to Dent Middle School in South Carolina in order to observe their same-gender school.  We met with the lead curriculum teacher who is now a “member of the NASSPE Advisory Board, to help coordinate single-gender initiatives statewide. Mr. Chadwell became the first person appointed to any statewide office anywhere in the United States with the primary mission of overseeing single-sex education in public schools” (National Association of Same Sex Public Education, 2010).  Since our principal held Mr. Chadwell in high-esteem, our school was, without a doubt, adopting a same-gender program while hoping for the same success that Dent Middle School proclaimed.  

Aside from the overwhelming amounts of research that touts the benefits of same-sex classrooms, including improved academic results and the biology behind learning differences between the genders, same-gender classrooms reportedly have lesser amounts of classroom management behavioral issues.  That being said, the principal at my middle-school decided to use the same-gender classes as an antidote to curb negative classroom behavior by moving both male and female students with disciplinary problems from their co-ed classes into same-gender classes.  It was enough that the school was just implementing the same-gender program, and it certainly did not need to be used as a behavior modification tool through its introduction to the faculty and student population.  

I did teach on the 7th grade-same gender team that included one class of boys who attended their core academic classes together each day.  The principal was seeking results that showed increased learning and decreased discipline issues, and often asked our team of same-gender teachers about our observations of our students.  After that year where I was teaching 7th grade language arts, I transferred to another school within the county so that I could move into a math teaching position.  I am still good friends with many of my colleagues at this school which is now going into its third year with the same-gender program, and I am always interested to hear how the program is evolving and listening to my former colleagues’ experiences, which are both positive and negative.

I do believe that there is practical significance to this question because there is extensive research continually surfacing that indicates all of the learning differences between the genders.  Additionally, in the same-gender learning environment, the key to its effectiveness is also determined by the teacher.  The teacher who takes on the position of being the educator in a single-sex classroom should be properly trained in order to be successful.  Perhaps a teacher who is well-trained and well-informed of strategies and methods that work for their particular gender class make-up is a factor in the decrease of discipline issues.  Ultimately, research regarding learning differences of the genders and same-gender professional training is beneficial to teachers in both types of educational settings, co-ed and same-gender, because part of the role of a teacher is to understand how students learn and behave at each grade level, and to find ways to achieve a positive learning environment free from classroom management issues.

LITERATURE REVIEW AND ANNOTATIONS

Introduction

Single-sex education refers to the education of students in an environment that consists of a single gender, either all male or all female (National Association for Single-Sex Public Education, 2010).  Much of the research that has been conducted on single-gender class rooms has focused on academic achievement.  My teaching experience in northern Virginia included one year of teaching on a seventh-grade boys same-gender team where I was teaching language arts.  It was the first year that the program had been piloted and I felt fortunate to be a part of the same-gender program.  Prior to the 2007-2008 school year when the program began, our principal sent me, four other teachers, and an administrator from our school to Dent Middle School in South Carolina to observe their successful same-gender school and to meet with its same-gender curriculum director, David Chadwell, who has since become the nation's first Coordinator for Single-Gender Education at the state level.  Our school faculty then had a professional in-service day spent with Dr. Leonard Sax, a psychologist and medical doctor who turned his focus on the reasoning for differences in gender-learning styles.  Since leaving his medical practice, Dr. Sax has assisted in the formation of the National Association for Same-Sex Education and authored numerous books advocating same-gender classes.

Aside from an increase in academic achievement, same-gender education research claims that there are less behavior issues in classes that contain one gender.  Both experiences with David Chadwell and Dr. Sax resulted in my administrator, the principal of the school, acquiring the expectation that students with behavior issues would have a decrease in the number of discipline referrals if they participated in the same-gender classes.  Further, it became suggested in our school that some students with extreme discipline referrals would be better served in a same-gender class room.  The goal of my research is to answer the following:


Is there a positive effect by moving a student with behavior problems


from his/her co-educational class room into a same-gender class room?   

Perspectives

In April 2001, the National Academy of Sciences issued a report entitled Does Sex Matter? The Academy announced that sex does matter, that there are immutable biological differences between the sexes which go far beyond the genitals (Sax 2001).  Perhaps understanding the biological differences between the genders is one of the key components for effective class room management.  The female autonomic nervous system in humans has been shown to be influenced more by the parasympathetic nervous system, whereas the sympathetic nervous system plays the greater role in controlling autonomic responses in men (Sax 2006).  In layman’s terms, the differences between the nervous systems in females and males is the following:  female response to stress is usually unpleasant, accompanied by “dizziness, mental slowing, or ‘freezing,’” (Sax 2006), whereas male response to stress is characterized as thrilling, resulting in “sharpened senses, arousal, excitement” (Sax 2006).

Removing distractions by dividing the sexes has been offered as an argument in favor of single-sex education.  In 2001, researchers, Gurian and Henley, asked teachers to discuss their experiences in single-sex classes and schools and were told that fewer discipline problems were evident (Anfara, Mertens 2008).  Throughout much of the research that resulted in my search, the idea that boys and girls create distractions that interfered with their learning was evident in the majority of the articles.  Fairview Principal Derek Shumpert said the school has seen fewer discipline problems since implementing the classes. Students of both genders come together for recess and lunch."  In general, I think it helps with discipline," Shumpert said. "Your first thought is that a room full of boys and a room full of girls would be trouble, but that hasn't been the case."  It has worked well for us, and our students have seemed to concentrate and do well with that" (Kieffer 2010).  At Westminster -- a publicly funded charter school -- single-sex classes in grades seven and eight have improved discipline and helped boost academic achievement, especially for boys, said Principal Yvonne Minor-Ragan.  "It has really settled down the distractions," she said. "The classes are more calm. We think we are dealing with the needs of the boys better than we were in the past” (Simon 2008).

The issue of boys’ behavior was another focus in many of the articles that I discovered.  Because of the biological developmental and maturation process of boys, it is suggested that much of the behavior exhibited by boys is simply a result of biology.  Boys experience their share of problems such as greater difficulty with reading comprehension, greater discipline problems, a lack of male role models especially during the early grades, lower report card grades despite the presence of higher achievement scores, more likelihood to be placed in special education classes, higher dropout rates, and self-esteem problems due to a failure to live up to athletic and other male role expectations (Thompson, Austin 2010).  Furthermore, "boys are three to four times more likely to suffer from developmental disorders, and twice as likely as girls to be classified as learning-disabled.”   According to William Pollack (1998), an assistant clinical professor at Harvard Medical School, educators tend to interpret "boy behavior" as a discipline problem without probing to discover the emotional needs. He states, "Boys generally prefer to learn by doing, by engaging in some action-oriented task. In learning environments biased against their strengths, boys may become frustrated and attempt to get their needs met by seeking negative attention" (Johnson 2009).  According to the National Education Longitudinal Study (NELS), teachers surveyed reported that, regardless of the academic subject, boys are two to three times more likely to be seen as “disruptive, inattentive, and unlikely to complete their homework.”  Benjamin Wright, former principal of Thurgood Marshall Elementary School in Seattle, says that “a lot of boys learn kinesthetically, and it doesn’t mean that they are bad kids…and it doesn’t mean they have attention deficit disorder” (Grooms).

Critics, including the American Association of University Women, dispute these claims, contending that students learn best in co-educational settings, and if students are not performing well academically, then it is the school that should be reformed (Grooms).  In terms of behavior, there are some studies on single-sex education that vehemently deny that there are any positive effects by separating the genders.  A report on a Northern Ireland school found that, “if anything, the program seems to have had a neutral effect on girls and to have been more detrimental to boys, the teachers report.  At the medium-sized school of 600-700 students in a working-class area, single-sex classes did not raise academic achievement nor improve behavior for these students, according to surveys of teachers in the school. Only 16% of teachers believed single-sex classes raised standards and a majority favored abandoning the experiment. Many teachers found teaching boys' classes stressful and believed that a "macho mind-set" increased disruptive behavior, bullying and discouraged academic achievement” (Gray, Wilson 2006).

Pedagogy
Until the late 19th century, education in the United States was single-sex education.  Coeducation gradually entered the American educational landscape in the late 1800s, and since that time, single-sex education mainly has been confined to private and denominational (mostly Catholic) schools (Anfara Mertens 2008).  Classrooms started moving towards a coeducational setting as a result of economic need (cheaper to educate the mix of genders than keep separate), then with the introduction of the feminist movement which “contributed to the passage of Title IX of the Education Amendments of 1972, aimed at guaranteeing gender equity in federally financed schools, colleges, and universities” (Anfara Mertens 2008).  As a result, same-sex education did not progress as quickly in the United States, although many other countries have been employing single-gender education for many years.  In 2002, only 11 public schools in the United States had gender-segregated classrooms. As of December 2009, there were more than 550.  The movement is based on the hypothesis that hard-wired differences in the ways that male and female brains develop and function in childhood through adolescence require classrooms in which boys and girls are not only separated by gender, but also taught according to radically different methods (Holthouse 2010).  As schools move towards same-gender implementation the program most often begins on a grade-level basis rather than full-school participation.  One of them was Carman Trails, an elementary school in the Parkway School District, which is in the St. Louis area. Despite a lack of test data to prove the program is working, SSPE at Carman Trails has won over teachers, parents and students. The program is expanding. When it began two years ago, it was limited to first grade. For the 2008-2009 academic year, first- and second-graders were segregated by gender. In February 2009, at the urging of enthusiastic parents, principal Chris Raeker grew the program to include the third grade (Holthouse 2010).
My research combined with my teaching experience with a same-gender program has confirmed the belief that not only should teachers understand the maturation of students through the grade-levels, but an effective class room educator needs to understand that gender has a direct impact on behavior, as well.  Could it be that what is perceived as negative class room behavior is simply a result of gender biology?  My year of teaching in an all-boys class shed an immeasurable amount of insight in behavior expectations and discipline.  Some writers who are aware of gender differences in how girls and boys learn nevertheless insist that properly trained teachers can apply those principles in a coed classroom. Those writers insist that we don’t need single-sex classrooms to accommodate the different learning styles of girls and boys; we just need properly trained teachers (Sax 2006).  Looking back at my undergraduate education, I cannot recall a class that emphasized gender in terms of behavior and class room management.  The research performed by Leonard Sax, a psychologist and medical doctor, certainly makes a credible case.

Proper teacher training that includes understanding the biological differences between the genders should no longer be absent from university curriculum.  My experience in same-gender education focused on understanding the best practices for teaching and engaging a male class room versus a female class room.  Findings based on Dr. Leonard Sax’s research led our same-gender program towards creating the ideal setting for each sex.  Areas of importance included:  males learn best in a competitive environment where a teacher provides lots of movement, speaks assertively, and loudly; females perform better in a collaborative environment that is soothing and free from distractions and competition; and, ideal room temperature has a direct impact on a positive learning environment.  

Teachers at such schools have figured out what works and what doesn’t. The teacher is constantly moving and speaking in a loud tone of voice. He may move right in front of a boy and say loudly, “What’s your answer, Mr. Jackson? Give it to me!” Far from being intimidated, the boys are energized by this teaching style. They know that the teacher cares for them and is not trying to humiliate or embarrass them. They are eager to participate and to answer the teacher’s questions.  Indeed, I have seen boys, once labeled with “attention deficit disorder” in coed classrooms, who became above-average pupils—without any medication—after their parents transferred them to boys’ schools that employed appropriate teaching principles. Those boys don’t need drugs like Ritalin, Adderall, Concerta, Metadate, or Strattera. They need teachers who understand that learning is different for girls and boys (Sax 2006).  With girls, they speak much more softly, using more first names with more terms of endearment and fewer direct commands: “Lisa, sweetie, it’s time to open your book. Emily, darling, would you please sit down for me and join us for this exercise?”  One teacher told me how he once “forgot” to change voices for the girls’ classroom after a morning with the boys and used his “boys’ classroom” voice:  “All right, let’s get moving! Open your books now! No dawdling!”  The girls’ eyes widened. One of them looked as if she would cry. Finally one girl raised her hand. “Mr. Johnson, are you mad at us?” she asked (Sax 2006).

The idea of an ideal class room temperature is another area that addresses a necessity for understanding what impact it has on gender learning.  Ergonomics specialists have found that the ideal ambient temperature for young men is about 71º F, versus 77º F for young women (Sax 2006).  A colleague of Leonard Sax (2006) visited an all-male private school and reported:  


“If you turn up the heat, the boys go to sleep,” the headmaster answered. 

“Not literally asleep, but they might as well be. If it’s too warm in the 

classroom, the boys get sluggish and their eyelids get heavy. If you keep it 

just a little chilly, the boys learn better.” 

We’ve heard similar remarks from many other heads of all-male schools. Understanding that the sympathetic nervous system predominates in boys and that the sympathetic nervous system is tuned to react best in the cold helps to put this observation in context. Recall the last photo you saw of a “polar bear club”—a group of people who enjoy jumping into ice-cold lakes in the wintertime. Such clubs are almost entirely male.  Few women regard jumping into freezing water as an enjoyable pastime (Sax 2006).  In regular school clothes, the ideal temperature would likely be about 2º F lower for both girls and boys. In other words, the ideal ambient temperature for boys is about 69º F, and about 75º F for girls— “six degrees of separation,” with apologies to the play of the same name (Sax 2006).

To reiterate, if teacher training included education of the biological gender differences and the best practices that impact gender learning, perhaps behavior and class room management issues could be better addressed and understood.  The major implications are for the teaching of boys. Our boys are behind our girls in all 50 states and actually in all the test scores in all the industrialized countries. So the major implications right now are to try to help teachers, most of whom are women, get them the training and the understanding of how the male brain works differently so that they can help the male students who are most of the failures in the class. ... [But] there's a major area where, statistically, girls are behind ... and that's in science and technology. So ... the mirror image of this is trying to help science teachers and even help corporations and engineering firms to understand how the female brain works (Lundy 2010). 

Assessment
The difficulty in coming to an actualization of the benefits of same-gender education that will be supported across the board seems to be inhibited by the lack of research that has been conducted in the United States, as well as legal issues that surround single-sex classes, specifically 1972’s Title IX of the Education Amendments that prohibits discrimination on the basis of sex on educational institutions.  According to Davis (2004), the United States Department of Education has acknowledged that the research on the issue is incomplete and inconclusive. Many of the prior studies have focused on single-gender education in academic environments in other countries as well as private educational institutions. Therefore, little is known on the effect single-gender education has on academic achievement for minority male students being educated within a public setting (Grooms).  While conducting my research, I was hoping to find more quantitative data that would report numbers of discipline referrals that a student had in a co-educational setting as opposed to a single-sex class room setting.  A 2005 US Department of Education review of quantitative studies yielded results that were neutral at best:  single-sex schooling was neither advantageous nor harmful to achievement and social adjustment (Thompson, Austin 2010).  Assessing the relative advantages and disadvantages of single-sex classes and schools is difficult.  As single-sex education gains interest and appeal, educators, policymakers, and advocates continue to search for research evidence to legitimize this approach to improving student outcomes (e.g., academic, behavioral, social, attendance, self-esteem) (Anfara, Mertens 2008).  

I was able to come across a couple of articles that addressed the compilation of data that, interestingly enough, presented varying results.  I was surprised to find that one school that presented same-gender results came from a school within the district where I previously taught in northern Virginia.  Little did I know, during the 1994-1995 school year, the principal at Marsteller Middle School in Manassas, Virginia implemented same-gender class scheduling.  At the end of the first nine-week marking period, an internal evaluation was conducted: girls felt freer to speak out in classes because they didn’t need to impress the boys, teachers reported fewer discipline problems in gender-grouped classes, and boys also seemed to enjoy not having to “perform for the girls” (Grooms).  While this school reported improvement in discipline, other schools that have initiated same-gender education have reported otherwise.  Educational administrators have collected and reported data supporting the claim that single-sex education is a viable strategy in reducing discipline referrals (NASSPE, 2010). However, data collected at the Newport Middle School in Newport, Kentucky, and at Eagle Rock Junior High School in Idaho Falls, Idaho, indicated that discipline referral was not different for the single-sex educational environment (Bradley 2009).  

Conclusion
My attempts at conducting research that addresses whether or not single-sex classrooms have a positive impact on behavior resulted in a realization that such findings may be difficult to present.  There are several factors involved surrounding possible causes for bad behavior that may be explained biologically and in the amount of training a teacher receives that focuses on the differences in gender learning.  Further, there has not been a reliable amount of longitudinal studies in the United States that provide evidence suggesting that same-gender education has a direct impact on student behavior.  Undoubtedly, my observations at the successful same-gender program at Dent Middle School in South Carolina, along with my own teaching experience on an all-boys seventh-grade team have both enhanced my ability to be an even more effective class room teacher.  I have seen, first-hand, the differences in learning styles that are presented by both genders and it was fascinating to observe as they completely aligned with the findings that have been presented by researchers such as Dr. Leonard Sax.  Schools across the nation, including universities with teacher education programs and the faculties of public schools, need to be informed of the research that presents the benefits of understanding the different learning styles of males and females which will result in a higher-level of effective class room environments.

APPENDIX – ANNOTATED BIBLIOGRAPHY

Anfara, V., & Mertens, S.. (2008). Do Single-Sex Classes and Schools Make a Difference? Middle School Journal, 40(2), 52-59.  Retrieved July 28, 2010, from Education Module. (Document ID: 1601929511).

Provided a history of how coeducation was introduced into the United States after being primarily single-sex education up until the 19th century.  The article provided views from both proponents and critics of single-sex programs, while addressing the lack of research on single-sex schooling since most schools have only existed in the United States as private and denominational schools.  Both attitudinal effects and academic issues were addressed, including studies that show girls in single-sex schools having higher self-esteem and removing the gender-subject perceptions that are stereotypically associated in education.

Bradley, K.. An investigation of single-sex education and its impact on academic achievement, discipline referral frequency, and attendance for first and second grade public school students. Ph.D. dissertation, Mercer University, United States -- Georgia. Retrieved July 28, 2010, from Dissertations & Theses: A&I.(Publication No. AAT 3374139).

This study investigates differences between single-sex students and coeducation students, on academic (increased achievement) and non-academic variables (student discipline and attendance). The researcher employed empirical means in an attempt to understand single-sex education within elementary educational, specifically, for first and second grade students.  The researcher used ANOVA to analyze the academic data and chi square, these are areas that I did not attempt to address nor understand. Attendance data were analyzed for significance differences between single-sex classes and coeducational classes.  A small reporting on discipline referral data was included due to low incidence of referrals and this data was the primary focus that I would find useful. The implications of these findings are that single-sex education may be an effective instructional strategy for facilitating math and reading improvement for female students. Also, based upon the findings of this study, single-sex education may have a positive impact on attendance for males and females 

Brown, Linnea.  (2008)  Making Strides With Single-Gender Education.  McClatchy – Tribune Business News.  Retrieved July 28, 2010 from ABI/INFORM Dateline.  (Document ID:  1512785581).

A Hernando County elementary school reports that single-gender education reform is working.  After a year of its implementation, the students in single-gender classes have shown a significant improvement over the peers in co-ed classes.  The school made its decision to institute a same-gender program based on the research of Dr. Leonard Sax and parents were able to opt-in their child’s participation.  Teachers and parents were both on board with the program and report an increase in student achievement.  Since the program had only been implemented for one year, the school would have two more years to decide if the results prove that the program should continue.

Fry, J.. Single-gender education: Educators' perspective. Ph.D. dissertation, Capella University, United States -- Minnesota. Retrieved July 28, 2010, from Dissertations & Theses: A&I.(Publication No. AAT 3366279).

The examination of educator's views regarding single-gender education was the basis of this study.  The educator (author) intended to provide insight on how single-gender education related to student achievement and behavior.  He conducted a  quantitative study that utilized a sample population of regular and special education and public and private educators.  He further reported the lack of research pertaining to single-gender education that is available in the United States, believing that educators need access to further research in order to make informed decisions regarding the implementation of single-gender programs.  As a result of analyzing the collected data, the educator agreed that students benefit more from single-gender education setting than a mixed-gender setting in regards to academic achievement. He also noted the behavioral benefits to the single-gender setting however it was not overwhelming.

Gray, Collette and Joanne Wilson. (September 2006).  Teachers' experiences of a single-sex initiative in a co-education school. Educational Studies,Volume 32, Number 3, pps. 285-298. http://www.ernweb.com/public/893.cfm
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This study provided much of the same data that had been collected through various same-gender research, but primarily focused on the gender role perceptions that the male population of the Catholic high school acquired while in attendance.  The objectification of women and male dominance were reported, specifically, how the male population of this school viewed male versus females roles in society.

RESEARCH DESIGN

Research Question

Is there a positive effect by moving a student with behavior problems from his/her co-educational classroom into a same-gender classroom?

Procedures

The results of my Literature Review on the effects of same-gender education primarily resulted in works that focused on academic achievement.  Although many of these same works did address same-gender’s effect on behavior, there was very little data to support the claims.  The usual research simply made general statements such as: “Same gender classes do decrease the amount of behavior problems,” or “Teachers did notice that behavior improved.”  I was surprised that I did not find any concrete data to support the claim.

Originally, my research would surround only those students who had been moved within a school year from their co-educational class into a same-gender class for the sole purpose of behavior modification.  Since performing my research, I have decided that it would be helpful to, also, study students who had opted in for a same-gender program right from the beginning of the school year.  In thinking this through, the collection of data would be quite similar, if not exact, for each study.  This design, however, will focus on the former:  collecting data to support students who have been moved within a school year.

Since I am still in contact with my former colleagues at the middle school with the same-gender program, I would primarily use them for my data collection.  Even while I was still teaching at this school, I do recall that there were ideas of moving students with severe behavior issues from their co-ed team onto the same-gender team as a way to deal with discipline.  The same-gender program at the school has completed their third year and I am certain that I can communicate with former colleagues who are still same-gender faculty in order to collect my data.

First, I would target the teachers involved with the student who had been moved onto a same-gender team.  I would need to interview teachers from the co-ed team for detailed descriptions on how this student behaved while in their classroom before being removed from co-ed.  I would need to pay particular attention to the gender of the teachers, as well, as I have found in my own teaching experience and from my research that the gender of the teacher can impact how a student responds in the classroom.  From there, I would want to review the student’s discipline file and note the types of behavior the student presented and the amount of time that the student had engaged in negative classroom behavior.  Also, of particular importance, I will want to document the amount of discipline referrals that the student had received before being removed from a co-ed class, even categorizing according to types of infractions.

After I have collected enough background information on the student’s behavior and the amount of discipline referrals he/she has received, I will then turn my focus on the student’s integration into the same-gender classes.  There will have to be a certain amount of time that should pass as the student will surely have a “settling-in” transition where his/her behavior either improves or worsens upon immediately entering a same-gender setting.  Gradually, as the student becomes more comfortable, he/she will certainly return to some sort of natural behavior pattern, and this is the part that will need to be observed.

I will then turn to the same-gender teachers in order to collect the data that reports whether or not the student’s behavior has improved.  I will expect a daily calendar to be kept where the teacher can simply check the following:  excellent, good, tolerable, bad, with comment expectations for anything other than “excellent.”  I will also expect the teachers to track the number and types of discipline referrals that the student receives.  The same-gender teachers will be expected to maintain these records for the remainder of the school year. 
I would then collect qualitative data by meeting with the student(s) near the end of their school year and asking them to provide their opinions regarding their own behavior both in the co-educational setting and same-gender setting.  Specifically, what the student felt was the reason behind their discipline issues and the pattern of behavior that had been exhibited.  This would provide insight as to what external factors may have contributed to the behavior, at least from the child’s point of view.  This would be especially helpful information in either event, specifically, whether there had or had not been a change in the student’s behavior by the move into same-gender.  If there had been a positive change, it would be interesting to find if it was a) due to the class of the same gender and was it the removal of the pressure to impress the opposite sex, b) did the change of teacher, specifically if there was a change of gender, have an impact, and c) did the student feel that there was a change in teaching strategies that were suited to the gender?  Then, if there was no change in the behavior upon being moved from co-ed to same-gender was it due to a) the new teacher and failure to make a connection, or b) resentment from being moved into same-gender classes?   

Assessment

Since this research does not focus on academics, the assessment will be based on both quantitative and qualitative results.  I will track the number of discipline referrals that the student had received while in the co-ed classes and compare those to the number that resulted during the remainder of the year while in the same-gender classes.  I will, also, record the teachers’ written comments and compare those between both classroom settings.  The quantitative collection will allow me to show percentages, and I will have to create the data that reports equivalent amounts of time.  For instance, during one month in co-ed versus one month in same-gender.  My presumption is that the most students will have spent a fair portion of their year in co-ed before even being moved into the same-gender program, so the time frames will be pretty comparable.  Usually, there is a behavior plan in place that is used to modify a student’s behavior and the first line of action would not be to immediately move the student onto a same-gender team, thus, my rationale for the equivalent time spent in co-ed and same-gender.  The teachers’ comments will allow me further investigate if the attitude toward the teacher’s gender was any different on the same-gender team than it was on the co-ed team.

Design-Rationale

Originally, I believed that this research would have to be a longitudinal study, but then I realized that the results that I will seek will be for immediate effects in relation to my research question.  I do not seek to find answers to an overall behavior description through more than one year in a same-gender setting; I am looking to find answers to see the direct impact on a student’s behavior within the year of their movement from co-ed to same-gender.  I believe that the student’s pattern of behavior all the way up to their movement into a same-gender setting is relevant and will show undeniable claims in relation to whether or not the student’s pattern of behavior changed once he/she settled into an all male/female environment.  I would not be interested in researching the following years, because, a) a student’s level of maturity changes with each year, resulting in possible changed behavior, and,  b) how the student behaves in following years will not provide the answer to my research question.  Since the idea of my research resulted in my previous administrator’s claim (based on same-gender research that proclaims improved behavior), that a student’s behavior should improve by moving him/her onto a same-gender team, I am only seeking to research the immediate results of that same student within the same school year.    

